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Bullying in the schools represents a serious problem with negative consequences for many children
around the world. Smith & colleagues defined bullying as a behavior which: (1) is an attack that
intentionally causes harm, (2) is done in a physical or psychological way, (3) happens repeatedly (not
once), and (4) is directed from the stronger towards the weaker, representing an imbalance of power.
Nationwide studies indicate that the number of students involved in bullying behavior (i.e., bullying
others or having been bullied) is between 30% to 60%.
 Effective management of bullying in the school setting often requires active involvement of
school personnel, including teachers, counselors, speech-language pathologists (SLPs), and
auxiliary staff.
 Perceptions of bullying among school SLPs are currently not well known.
 Children with disabilities and children with special education needs are at increased risk for being
bullied. Children who stutter may be at higher risk for bullying (Blood & Blood, 2004; 2007; Blood,
Boyle, & Blood, in press; Davis, Howell, & Cook; 2002; High-Jones & Smith, 1999; Langevin, Bortnick,
Hammer, & Wiebe, 1998; Langevin, Packman, & Onslow, 2009).

 School personnel’s knowledge, attitudes, and beliefs about bullying impact the success of
bullying prevention initiatives and programs.
 It is important therefore, to determine current knowledge, attitudes, and beliefs of school
personnel if bullying prevention and intervention programs are to be effective. We decided to
examine the attitudes and perceptions of SLPs regarding the problem of bullying in schools.
 We wanted to determine the perceptions of SLPs about the problem of bullying with students
who stutter when presented with vignettes based on the three types of bullying (physical, verbal,
and relational) and also whether the specific mention of stuttering influenced perceptions.
METHODS
 A random, proportional, stratified, probability sampling technique was used for this mailed
survey. The sample was proportional to the number of SLPs in each state and stratified for all 50
states. Potential participants’ names were obtained from the ASHA Speech-Language-Hearing
Mailing Lists. A random generated list of 1,000 certified SLPs employed in public schools residing
in the United States was obtained for a fee from ASHA.
 The survey consisted of informed consent and information forms, demographic items (i.e.,
gender, ethnicity, age, education, work site), practice-related items (i.e., current caseload size,
number of years working at present position), and series of questions, scales and vignettes.
 Follow-up mailings were sent at two, four, and eight weeks after the initial mailing. This resulted
in 507 responses from SLPs with 32 responses deemed unusable. The final analyses included
responses from 475 full-time SLPs, a 47.5% response rate.
 Stimuli - Vignettes
 We developed 6 vignettes describing 3 types of bullying events. 1) Physical , 2) Verbal, and 3)
Relational. Three of which included specific references mimicking the child’s
stuttering and 3 of which did not specifically mimic or reference the child’s stuttering. The
following is the example of physical bullying making fun of stuttering.

Ricky, a 10-year-old student who stutters on your caseload, reports to you that an older student screams
his name in the hallway with pretend stuttering, “H-h-h-h-hey R-r-r-r-r-r-icky”, g-g-g-g-et out of the w-ww-w-ay”, grabs his shirt, shoves him onto the lockers and laughs while he walks away. He was very upset
and says it happens whenever they change classes. You did not witness the event.
 Part 1 of the questionnaire items consisted of two Likert scale questions from the Yoon and
Kerber (2003) and Bauman and Rio (2006) studies. The first question, “In your opinion, how
serious is this situation?”, used a 5-point Likert rating scale with descriptors from 1(not at all
serious), 2(not very serious), 3(moderately serious), 4(serious), to 5(very serious) addressing the
perceived seriousness of each vignette by participants. The second question, “How likely are you
to intervene in this situation?”, was rated on a 5-point Likert scale with descriptors from 1(not at
all likely), 2(not very likely), 3(somewhat likely), 4(likely) to 5(very likely). Intervention and
seriousness were not defined for participants.
 Part 2 of the questionnaire included a list of strategies SLPs could employ to deal with bullying
behavior.
RESULTS
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