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Although careful attention should be given to selecting a
doctoral program, there is limited information on which to
base such a decision. Forty-eight criteria are identified.
These criteria should help in the decision-making process for
selecting a doctoral program.

uring the past 10 years, there has been a decline
in the number of doctorates granted in commu-
" nication sciences and disorders (Asha, 1991a).

From 1985 to 1990, 460 doctoral degrees were granted, 61
less than the number that were granted between 1980-1985.
The 1990-1991 National Survey of Graduate Programs in
Communication Sciences and Disorders forecasts “a
continuing demand for doctoral level graduates” (Council
of Graduate Programs, 1991, p. 5). The number of doctoral
students and the number of students who graduate with the
doctorate tends to fluctuate (Cooper, Bernthal, &
Creaghead, 1990-1991); nonetheless, it appears that both
academic and nonacademic positions will continue to
increase in number, requiring more doctoral level graduates
to fill them.

According to the American Speech-Language-Hearing
Association (ASHA, 1995), there are 61 doctoral programs
in communication sciences and disorders in the United
States and Canada. In Canada, there are two doctoral
programs: one in Montreal and the other in Vancouver. Of
the 50 states, 19 do not have doctoral degree programs in
communication disorders: Alaska, Arkansas, Delaware,
Hawaii, Idaho, Kentucky, Maine, Mississippi, Montana,

New Hampshire, New Jersey, New Mexico, North Carolina,
North Dakota, Rhode Island, South Dakota, Vermont, West
Virginia, and Wyoming. The states with the largest number
of doctoral programs are: New York (6), Ohio (6), Florida
(3), Hlinois (3), Massachusetts (3), Michigan (3), Pennsyl-
vania (3), Tennessee (3), and Texas (3). The fewest number
of doctoral programs are in the western states, and the
largest number are in the eastern states (ASHA, 1995).
Although Ludlow (1986) pointed out that “particular care”
must be taken in selecting a doctoral program, there is no
available information regarding the selection of a doctoral
program in speech-language pathology or audiology. How-
ever, limited information exists concerning the selection
criteria used by master’s level students in speech-language
pathology (Condon, 1983; Rockwood & Madison, 1992
1993). Many of Hooper’s (1992-1993) questions and
observations for students applying to masters’ programs
could be useful in selecting a doctoral program. Additionally,
Siegel (1992) described the essential academic, clinical, and
research characteristics of a quality master’s program.
Although the master’s degree is generally recognized as
the foundation of knowledge and skills requisite for clinical .
practice, the doctoral degree is typically considered the
foundation for research and teaching (Cooper, 1986; Hixon,
1992; Ludlow, 1986; Malinoff & Spivak, 1991). According
to Saxman (1991) “the Ph.D. degree is a scholarly degree
with clinical aspects assuming a position of secondary
importance to research” (p. 35). Shewan (1988) indicated
that more researchers are needed in the speech-language-
hearing profession than are currently available, and the
number of researchers needed is predicted to grow with time.
In the year 2000, there will be a need for 2,016 researchers.
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Table 1. Factors used in selecting a doctoral program in communication sciences and disorders.

Factor

References

Factor

References

Facility:
Reputation of university

Geographic location

Support services—Library
computers

Nearness to home
Size of university

History of the school

Maintenance
Safety

Financial:
Cost

Support

Qualifications for instate tuition
Residency required

Academics:
Academic reputation

Number of different courses offered

Duration of program

Credit hour requirement
Class size

Different master’s and doctoral
level courses

Strength of related programs

Condon (1983)

Barron (1990)

Condon (1983)

Boyer & Savageau (1989)
Fiske (1988)

Nemko (1988)

Barron (1990)
Condon (1983)
Findley & DeLisa (1990)

Condon (1983)
Nemko (1988)

Condon (1983)
Chamings et al. (1990)

Barron (1990)
Gest & Wagner (1991)

Barron (1990)
Condon (1983)

ASHA (1992)
Barron (1990)
Condon (1983)
Gabor (1990)

Punch & Fein (1984)

Condon (1983)
ASHA (1992)

Condon (1983)
Gabor (1990)
Nemko (1988)

Condon (1983)
Nemko (1988)

ASHA (1992)
Condon (1983)
Cooper (1986)

Condon (1983)
Barron (1990)
Ludiow (1986)

Ludlow (1986)

(statistics, computer science, anatomy,

linguistics)

Opportunity for research
Admission requirements

Selectivity (number of students
rejected)

Accreditation
Estimated time to complete program

Clinic:
Clientele

Condon (1983)
Findley & DeLisa (1990)

Barron (1990)
Condon (1983)

Condon (1983)
Gabor (1990)
Punch & Fein (1984)

Barron (1990)
Bianchi (1990)

Davis & Parker (1979)

ASHA (1992)

Clinic facilities
Supervisory staff

Faculty:
Average level of training of faculty

Professional reputation of faculty

Faculty-student ratio

Percentage of faculty holding
doctorates

Professional productivity including
publications and grants received

Academic rank and salary level

Full-time faculty

Number of tenured faculty

Years since receiving highest degree
Years in program

Cohesiveness -

Professionalism

Students:
Drop out rate

Number of students in program

Student satisfaction
Number of ABDs

National examination pass rate

Alumni:

Percent of alumni employed
as audiologists or speech-language
pathologists

Number of alumni holding
ASHA's Certification of Clinical
Competence

Professional achievements of
alumni

Number of alumni

Condon ‘(1983)
ASHA (1992)

Condon (1983)

Condon (1983)
Sternberg (1981)

Barron (1990)
Condon (1983)
Cooper (1986)
Gabor (1990)
McLaughlin (1981)
Punch & Fein (1984)

Barron (1990)
Chamings et al. (1990)
Condon (1983)

Gabor (1990)
Nemko (1988)

Adams et al. (1984)

Findley & DeLisa (1990)

Gourman (1989)

Holzemer (1987)

Ludlow (1986)

Ratusnik, Klon, &
Milianti (1979)

Barron (1990)
Holzemer (1987)
Ludlow (1986)
Morse (1990)

Barron (1990)
Holzemer (1987)
Punch & Fein (1984)

Holzemer (1987)
Holzemer (1987)
Holzemer (1987)
Adams et al. (1984)
Adams et al. (1984)

Foote (1991)

Condon (1983)
Cooper (1986)
Gabor (1990)

Holzemer (1987)
Sternberg (1981)

Lingwall (1987)

Condon (1983)
Condon (1983)

Barron (1990)
Chamings et al. (1990)

Cooper. (1986)
i
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A doctoral program should be selected on the hasis of an
abjective analysis of numerous factors. Some of these factors,
swch ax research, are andgue to the doctoral degree. Thess
factors, which were derived from thee Lterature, are listed in
Tabkz 1, There are individual differences in the imponasce of
these factors. For example, women entering or retuming fo
doctarul programs may be more interested in pontraditional
options such &5 child care facilities, accelernted courses,
Mexible class scheduling. and evening or weekend courses
(Fagan & Williams. 1991}, Such concerns are important
becaizse more than 20 percent of students enrolled in graduste
progrums betwesn 1990 and 1991 were nontraditional obder
stadents (Council of Graduate Programs, 1991,

An on-site visit s valuable in selecting n doctoral
program. A visit to a place where you may spend consider-
able time is highly recommended. Students currently
enrolled im & doctoral program are excellent sources of
information. It is advisable 1o obiain a list of carrent
doctoral stuedents in a given program and 1o talk o as
many &g possible. Lanks {1990) suggpested that if the
opinions of these students differ from those of designated
siudent representatives, then ignore the laiter. Hooper
(12— 1993) believed that it is valushle o speak o a
student like onesell in age, gender, and life-sayle. If there
is no one like you in the program, find out why. Those
stedents who bave completed all bui their disssrtation
{ABDs), alumal, faculty, friends, and relatives are addi-
tional sowrces of information (Condon, 1983 Miller, 1990),
Moreover, opinions vary on the value of staying a1 one
university for both undergraduate and praduste work. Some
consider it wiser 1o study for esch degree ar & different
school in order to have exposure to different points of view
{Biamchi, 19901

For prospective doctoral students wishing 10 make ‘an
informed chaolce, it may be helpful o consall a guide o
graduate programs, The Gowrmian Report (Gourman, 1989)
it & guide thal provides numerical scores for strengths and
weaknesses of graduate schools and programs. Hizon
(19825 believes that quality doctoral programs are located
at universities listed in Camegie Classification Research [
Universitses, There are 31 such institutions with programs
in communication sciences and disorders—23 on public
campuses and eight on private campuses (Camegie Foundn-
tion, 1987). These universitics are listed in the Appendix,
ASHA'S (1992} Guide to Gradwate Edueation in Speech-
Language Pothology and Apdiolegy J99/-J997 provides
descriptions of master's degree programs accredited by the
Educational Standards Board of ASHA. Most docioral level
prografis are in universities thai also offer the master’s
degres in sudiology, speech-language pathology, or bodh,
The program descriptions include the year when graduaie
degrees were first granted, number of faculty holding
ASHA's Certificate of Clinical Competence, research oreas,
unigue aspects of the program, number of degrees granted
durimg the last 5 years, and number of full-time stademts
Another source of information concerning doctoral pro-
grams is ASHA's Rescarch Information Service { 1991h),
which has a computerized database. Information includes
average time from eniry to graduation as well as sopport
services and resources.,

Muking these criteria explicit should help students find
the appropriste doctorl program. Although this report hiss
offered preliminary insights imo selection criteria, further
information regarding doctoral education in audiology and
speech-lomgunge pathology, such ax quolitntive pssessment, (&
needed (Chamings, Parrish, & Hargeo, 19%k Holzemer, 1987,
Qualitative assessment includes information concerning
program purposes, faculty tralning and schievements, smadent
ability and performance, resources, academic and social
environments of the program. amd alumni schisvements.
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APPENDIX.

Research | and Il universities with doctoral
programs in communication sciences and
disorders (Carnegie Foundation, 1987).

Rexearch Univerniies |

Usiwersity af Anzons

Boston Universaty*

Cuse Western Eesearch University®

Umiversity of Cincimnati

University of Colorads

Codumbin University*

Universaty of Connecticw

University of Flords

Howard University

University of Illimais

[ndiana Umiversity

University of lowa

Louisiana State University s Bwios
Rouge

University of Maryland at College
Park

Machigan Stase Universicy

University of Mins2zota

University of Missouri st Colambis

Mew York Universiy®

Morthwestern Lslversiy®

Chin Stare Unlversity

Penneylvanis Seae Unbversity

University of Prtshuegh

Purdue Usiversity

Umiversity of Tennessss

Usiversity of Texas a1 Ausiin

Usiversity of Liah

Vandesbilt Unkversiny

Usiversity of Virginia

Umiversity af Washingron

Washisgion Unlvessity a1 5o Louds

Limiwersity af Wiscongin al
Mmlison

Revearch Dieiversines I

Universaiy of Califormis st
Sants Barbara
Florida Scage University
Somhern [linoks Umiversity
University of Kansas
University of Massachuseris
Pniversity of Mebmska at
Limcoin
Samte University of New
York wt Huffalo
University of Ciclahoma
University of South Caroling
Syracuse Lniversicy®
Temple University
Utah Semie University
Wayne Space University

* private imilitution
I = High pricsity 1o research;

receive ml leasd $33.5

million in feders]l support, award ot Jeast 50 FhD degrees annually.
[T = High priosily to ressarch; ansually receive 2.5 1o 33.5
million in federal support for resesrch and development; award at

least 50 Phiy degress each year
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